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8:45 am

Welcome and refreshments

9:00 am

Overview of the day

2:15-10:15 am

The Problem(s) with Writing in a Secondary Setting

10:15-11:15am

11:30am -12:30 pm

13:15pm - 14:15pm

The Writing Curriculum

Common Approach: Before, During and After Writing
(Links between Reading and Oracy)

Writing and Pedagogy

14:15pm - 14:45pm

Action Planning and Reflection

14:45pm — 15:00pm

Closing Remarks
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Develop students'
ability to read complex
academic texis

Provide targeted
instruction in
every subject

Break down complex
writing tasks

Combine writing
instruction with reading
in every subject

Provide high quality

Literacy is key o learming
across all subjocts in
secandary schoal and

@ strong predctor of
oulcomes i later like,

Disciplinary literacy s an
approach 1o improving
eracy across the
curmiculum that emphasisas
1he importance of subject
specific support,

All teachars should ba
supported 1o understand
how to teach students

o read, write and
communicate effectively in
thieir subjects.

School lsadars can help
teachers by ensuring
training related to liaracy
priarilisas subject specificity
over gensral approaches.

Teachers n every subject
should provide axplicit
vacabulary instruction to
el students access and
LS Academic anguage.

Effective approaches,
Including those related o
etymakogy and morphology,
will help studants remember
new wards and make
connechons between words,

Teachars should prioritise
teaching Tier 2 and 3
vocabulary, which students
are unlikety to ancounter in
everyday speach.

Teschars and subject leadars
should consider which wonds
and phrases o teach as part
of curriculum planning.

Training locusad on
leaching roading is Bealy

to help secondary school
teachers teach thedir subject
mone affectively,

To comprehiend complex
fexis, students need 1o
actvely engage with
what they ara reading
and use their exisling
saibject knowledge.

Reading strategies, such as
activating prior knowladge,
prediction and questoning
can improve students’
comprehenaion.

Stratagias can be
introdused through
modalling and growp work,
before support is graduslly
rermoved o promols
indepandence.

Writing is challenging and
students in every subject
will benefit from explicit

Irstnaction in how o mprove.

Teachers can braak
writing down into planning,
maonddoring and evaluation,
and can support sludents
by madaliing each stap.

Targeted support should ba
providad fo studants wha
struggle to write fluenthy,

as this may affect writing
sty

Teachers can use B vanety
of approaches, including
collaborative and pared
weriting, to molivate studants
o write.

iy

Combining reading aclivities
and wriling instruction s
likaly to improwve studants”
gkills In baoth, compared o a
less balanced approach,

Reading helps students gain
knowledge, which lesds 10
bedler writing, whilst writing
can despen students’
understanding of keas.

Students shoukd ba taught
ta recognise featuras, aims
and corventions of good

wriling within each subject,

Teaching spelling, grammar
and punctuation exgplicithy
can improve shudents’
wriling, partcularly wher
focused on meaning.

Talk matters: both in 15 awn
right and because of ils
impact on other aspacts

of learning.

High guality talk is typically
wall-structured and guided
oy leachers,

Accountable talk is a
useful iramesvark to ensire
talk is high quality, and
ernmphasises how talk can
be subject spacific.

Teachers can suppart
students by modalling high
quafity talk, for example
ncluding key vocabulary
and medacognitive refaction.

Schools should expect and
proactively pan 1o support
students with the weakesst
levels of lieracy, particukarly
I e T,

Developing a model of tared
Support, whach increases in
Intensity in ine with need is a
promising aporoach,

Assessment should be
wsed bo match studants
to appropriate typss of
Intervention, and to monitar
the impact of mterventions,

Creating a co-ordinatad
system of support is

a sigrificant challerge
rexjuiriyg both spacialist
input and whols school
leadership.
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The Problems with Writing in @
Secondary Setting
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The Problem(s) with Writing in a Secondary Setting
-Context

. . ~~ Writing (Year 6 / Key Stage 2) — 3-year trend

Year (summey tect<) % meeting =x2-a-ted standard in writing

a
Academy Trust
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pup| s achieved Grade 4 or above in English. (UK —2025)

2023

What d.s

e« 70.5% of Yeor |

« 181,600 pupils do not achieve a Grade 4 or above in English. (UK —2025)




The Problem(s) with Writing in a Secondary Setting
-Context

Motivation

Attitudes and Beliefs

. i sople understood the purpose of s * 1in 3 (33.5%) children and young p“ssad worries about
l o yer .

ot (28.4%).

. .I 4%) considered the

those who enjoyed wri
. writers.

forcl ctured g
o plan and compos riting.

rove the:! to achievs : i . st A dec
what to write (41.6%) while Tin 3 (36.8%) reported running out of

ood marks, and 1in 4 (22.0%) to note tkings down they didn’t want
forge*‘c a idea I r
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ttps://literacytrust.org.uk/research-services/research-reports/children-and-young-peoples-writing-in-school-in-2025/
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The Problem(s) with Writing in a Secondary Setting
-Barriers

. Logk @ ®Big@ostic assessment of writing
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« Cultural capital




The Problem(s) with Writing in a Secondary Setting
-Curriculum

encmq lack of writing cohesion
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 Overreliance on scaffolds and frameworks




The Problem(s) with Writing in a Secondary Setting
-Case Studies

What challenges is

Jlamal i
What influences . Sophie Sophie facing?
( bOTh Tale) nd OUT o) W in year u Jamal i .ident and competent writer. He thinks of himself as a Now in year 6, Sophie is talkative, reads fluently, and has a good vocabulary. She p g :
iites is of value and worth reading. finds writing demanding, often struggles to start, sticks closely to her plan, and is

the classi
have meani Before reception: &

JCI m no 1 o ite hi i ) / gl ose slills ady sath bt her Sine sostor =|lloguins (055 depatznsad
proficichit, [ ; Hut
. J Ja or the phoric: . ear 1,
L . ) / | g enough for her ling,
; . [ v ad no expllcnt hand
A ) i R i Jare, making writing

nee she had
1g fe
ling d .Iltlx.....
id to (@l :entrate

reserved in writing lessons.

He

ew up in a supportive environment, devek

sentences often ran on and lacked @@ iesion. Despite en]oymg readlng, she found her
writing slow and untidy, affecting her confidence. Clear scaffolds, frameworks and
rk inspired Jamal to adopt the same practice. His love for qoals imnrovad her writing in vear 4 apd she started ta axnarience a sen:

Perinsncumiwinfnlay fefs (i T | O [ WFFFHOUFEXCEPTION

dimeren. ™ E using 15 ques he had been taught

Key stage 3: Sophie may find the increased writing demands in secondary school
ey st..amal' J skills will help him focus on content demands in intimidating, affecting her ability to express herself across subjects. Support in English
secondai, c<inool. He will express himself clearly, take effective notes, revise for lessons might help, but she may find it increasingly difficult to take effective notes,
exams, and become an articulate speaker. His writing will enhance his reading articulate her ideas and adapt her writing style to the requirements of different
comprehension and engagement. disciplines.
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The Problem(s) with Writing in a Secondary Setting
-Case Study

Presenting Difficul}
Daniel struggles v.wrlh flue.across subjects. While he understands lesson content and can
explain idg rerogil xrl\m’r’ren WOork is of’ren shor’r incomplete, and produced very slowly. In

’rimed tasks, r extended me frequently fails tog

WSNNat barriers is

Obse i _

-Donlel ’r [ ‘ I :

n. er xnces are gre [ ple ¢ ! ‘ i J ally. .

-He shov, [ ded wi

*WHt . Hisp first, his ¢ fldence |m|oroves bt this does not olwoys ’rronsIT ! ”ghl ne
A d I u( k 'b

Pupil ‘.e y

Daniel repori: at he wants to say” but feels that writing is “too slow” and wo’r he

“forgetsid wni

Impact on Learn!

Daniel’s difficulties with witting fluency affect his performance across the curriculum, particularly in

subjects that rely heavily on extended written responses. Teachers note that his written work often

|nTO vvil TT bLOUT

"rhem down.” Ha axpressas gnédaty aboyt writien “"9. and
worries thaiiis wogk Joé JTIG".’)CThiSGb”iTy. EDUC TI N THO T EXCEPTION
underrepresents his understanding, leading to lower attainment than expected.
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The Problem(s) with Writing in a Secondary Setting
-Case Study

Presenting Difficul}
Daniel struggles v.wrlh flue.dcross subjects. While he understands lesson content and can
explain idg rerogil xrl\m’r’ren WOork is of’ren shor’r incomplete, and produced very slowly. In

’rimed tasks, r extended me frequently fails tog

SN hat barriers is

Obse i _
| sp. ‘ i J dIIy. .
' ded wiling, Somctirmasputhn sengfg

-Wt W Dige first, his g f|dence improves, ¥ TThIS does noT always Trdnsl
S Aca ademy -
i c WOT he

Hnghl ne
Pupil ‘.e
v‘]’r he wants to say” but feels that writing is “too slow” an

Daniel repori:

“forgetsid wnij \ them down.” Ha axgpressas gnédaty abaut written assessm and

worries thai™iis wor Goes ot icuact his ability. E D U C T | N T H o T E X c E P T I 0 N
Impact on Learn! .

Daniel’s difficulties with witting fluency affect his performance across the curriculum, particularly in

subjects that rely heavily on extended written responses. Teachers note that his written work often
underrepresents his understanding, leading to lower attainment than expected.
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The Writing Rope..
The Strands That Are Woven Into Skilled Writing
(Sedita, 2019)

D Joan Sedita www keystoliteracy.com

Jane Sedita’s
Writing Rope
.

ademym

Writirtg Craft
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Why make writing a prioritye

s the opportunity to express their attitudes, oplnlons
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Reflection:
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Session 2:
The Writing Curriculum
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Writing and the Whole School Vision
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Writing through an Ofsted Lens

1. Where.ae.xvrl.g ‘fit' within the new framework?
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Writing through an Ofsted Lens

n’nng appeare
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Writing through an Ofsted Lens

i } communica ﬂn an anguage, o
handv/8ing and mnsastentl'f develn-p their lan§
itics. They ta nand w te
this foundati competell@y/, a :55

EDUCATION WITHOUT EXCEPTION

fourgns of communication, reading, writing or mathematical knowledge (taking into account that some pupils with SEND
lish thase foundations). Gaps in foundational knowledge are not tackled quickly or effectively.

1  la
niey not ¢




Writing through an Ofsted Lens

. LITeFOL’/C’m.UﬂICC]TIOH IS NOT a separate meeting (unless they
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cdemy Trust
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Discussion Point:
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Writing skill is built from three interacting elements:

. [?i§c’.|in_./ k.)bwle?ge - the content, concepts, and ways of
Ibjec

.nk‘

4 -
kn@Wled ’ J (I Cess e
enigfice Cot )] r e, revising)

ime

Academy--Irust

® ‘ EDUCATION WITHOUT EXCEPTION
Pupils.\,or. witle well about what they don’'t understand
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Jn.JO|‘=ﬂ threads are core, recurring themes, concepts, or skills
Throughou’r to ensure a cohesive and progressive curriculum.

sporc’re |c \owmq Dup O bU|Id deep- long-term
))Tm I x
e AACAAS PR

yg is.rlzlp uisltr
d.” — Mary Myaftt

Curric
m’ren’rl.ml,

“Com St
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“All our fo%s |.on%e texts/topics we've selected rather than the underpinning
concepts that lead to mastery of the subject.” — David Didau
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English RE

tfec! ;s ‘
.c.' structure *

.t.wri’re with
Jlats

How to establish tone for effect « How to engage with and/or interpret sacred texts
and religious sources

How fo use.wgt,.de c.s’rruc’rure to shape

meo‘g ' « Discuss significance of beliefs, practices and
= @rammatical ¢ an
' S C : ;imlsponsestoXciol

| '0se anggaudience

N n Y & a W\ Yo Vi el . Y e o g Ji fefeh
' r@mgo BrcQiioxts ang@/or oseui :

| /To‘r S ideas. perspectives, characters

etc ‘ « How to apply religious teachings to ethical

O W EDUCATION WHTHOUT EXCEPTION
Support icEas w#'.quc. and/or references from
texts

« How to organise ideas with logic and cohesion
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Long-Term End Points

) Matrix
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unk of core knowledge.
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Whole School Curriculum Intent

Subject Curriculum Intent

Mavrix
é‘u’dém “Frust

~THOUT EXCEPTION




Long-Term End Points
o9

'QO identify the presentation of key characters

M' ]
)m r pa’rio \elhoro!rsx

Academy Trust
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Long-Term End Points

hves to drive a sentence or clause through description

yMatrix
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Long-Term End Poinfts

Hov%)gment on ths
ow

H ov.,v-

:I.'.rlx

EDUC ATIONOSEW,JTHO TEXCEPTION

Y9:
Suggest improvements, explaining the expected impact on
performance.
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for Education
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What should this look like in the curriculum?®e

Component 3 o How fo apply His strategies explicitly when reading the text.
Introducing context (social & o The definition of ‘context.
situational): “I'm an easy o Who Emmett Till was and the significance of his mother requesting an open casket.
target N.B.: please deal with Till's murder respectfully and sensitively in @ manner appropriate for our Year 7 pupils. In the chapter ‘Listening’ Till's
character recounts his story so DO NOT teay t in detail at this point. DO fouch upon the fact that Till was killed and
How does Parker-Rhodes use his killers escaped ¢ ~nf. DO fouch that his mothe- zgge<ted an open casket.
social context to convey her e The signif sding to Tar . rs what happened to Jerome.
message?

How are used fo

valt seffing and charaeter? \oris the thing being described (the subject]; the vehicle is the

ionship between the tenor and vehicle.
g and how these metaphors reveal what Jerome's

How do I construct @ | > )
"' think: foday is a rec-hot EMERGENCY. Without

Imetaphor?

Reading Focus:
lpages 21 -53. ., school). Developing f

st
I =y events using a single

“ment for the following que Jerome’s feelings ab

e sentence fo answer the questi iewpoints; Jinating conjunction:
w0 use @ comma fo pivot between
., to introduce the surface idea and th
:m: At first glance [text] is about ___

llow Napoleon to do
¢ heart

What the Spontaneous Celebrations are what they
Boxer still believes that Napoleon has his best interes
How Boxer's weakness contrasts with his former strer

nd what this suggests about how the state has

e

es Blackman present the
tween Callum and
ter 12

hip

segregation

ISentence stem: [Character] + [Noun Phrase] + [Verb] + [Big Idea/Point]
ISupport with a relevant quotation

ISentence stem: The writer describes [character] as . _
lAnalyse a writer's use of language the lesson fo write one
Rontence stem- [WritersLuse of _ reveals/suaaests/shows camparative paragraph

"DUCATIONTWHTHOUT EXCEPTION®

How does Blackman present the differences between Callum and Sephy in Chapter 12

*Pupils to be given the opportunity
to apply the knowledge /skills from

e (who, what, when, where, why

Teach: how to comment on differences between the ways in which characters are presented. Knowledge Quiz (2)
Sentence stem: While Callum is presented as [inserf character adjective], Sephy is presented as [insert -To be completed at the end of
contrasting character adjective]. lessan 4

Teach: the character adjective will become the main point of the next topic sentence. Adjectives must be
turned into noun phrases. How to select evidence that relates to the point being made.

Sentence stem: Callum’s [noun phrase] can be seen when [insert quofation]. This conveys a sense of [analysis]
Repeat the above sentence stem for Sephy. Teach: how o use ‘expose’ and ‘challenge’ to explore authorial
intent. How to use an adverb opener with a comma to follow.

Senfence stem: Consequently, Blackman is [insert crifical verb] ...

Kev vocabulary: dual narrative and iuxtaposes




Medium-Term End Points
Skill: Comparison

that o’rk. cagra@ers
have (such as Officer
Moore).

¢S Adﬂ eV
scriptions of |<e
characters.

N\ M\
1T

&
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Composite: Key similarities and
dn‘fgrences between characters and
ol 1] J' ships.e.g, _noughts.and crogses.

M triX

dem Gpo]:nust

explore dlfferer Es whereos mlrrors IS
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Writing Framework

“...developing writers will need scaffolds and

support to write g4 “uro+.:|nd aanfidently, they Pupils wil
can still have ag@8iify to "iake L‘ces within Know
those stru >S... 4

-The DFE 4

Component: ‘juxtaposed’ is used to
explore differences whereas, ‘mirrors’ is
used to comment on similarities.

~

jective, Sephy s presenied

ust

&

Universal RISE Department  + " : Trust
for Education .? Ajl?:?mmmmuw

Matrix



Componerﬁg How to compare the presentation of
key characters

.(ey.lori’r.:nd differences between characters and relationships e.g. noughts and crosses.

Key piece:

Mes Blackman present the

What are t

elings of tne
ation

er as 2Arag

= on

who/how] /BB&n we realise...(what]/ Next @8 learn... (where)/ By the end of the

comparative paragrdzs
ow does fiackman present jif> di eCeiau :Ienm I u s t
g v fo comment on differences between the ways in which characters are presenj@i. Knowledge Quiz (2)

\1>m: While Callum is presented as [insert character adjective], Sephy is presenfed as [insert To be completed at the end of

> "::r:(;:'r ;cr:l{j:;::vEtDou 1.(;7&: ;:I;rl QuN»d thlnInH ;oJe,L'U,eInusEax O ESP4T I o N

o in phrases. How to select evidence that relates to the point being made.
ence siem: Callum's [noun phrase] can be seen when [insert quotation]. This conveys a sense of [analysis]

RG[JGL:I; ;; 1= '...I;JUVG 210 Iib‘l (LW .‘J;G'III [ | S':-‘p; Y. T'..—.-'ut..,; 1. ;IUW ;U L] 'capuac. il IL.; .L;Iu;;ﬂllgﬂ- iU Uhp;ul'ﬁ‘ UU;IIIUI;U;
intent. How to use an adverb opener with a comma to follow.

Sentence stem: Consequently, Blackman is [insert critical verb] ...

Kev vocabulary: dual narrative and juxtaposes




Componerﬁg How to compare the presentation of
key characters

at an internal m
—allum’s infernal m

mmarise this using the readi
tfowards the way the incide

urce)
been portraved on th

bhea

ch
Cr‘l: pters -12
.-;*sson 3/4

qes 66-76

5 and desires

events of Chaoter 9-12 using a single paragragge outline structure (who, what, when, whees
'ning of the cha scil .. G 1 @ 3 NS - .. lhere)/ By B
... (why)’

s the significance of the beach changed throughout the novel?

L oo on antz LG ALLQON, MWITHOUT. EXCEPTION

T e
9 ,nfer‘am: Initially, the beach was presented as a place of [selting adjective]. However, as the novel
rogressos, the beach has now become [contrasting setting adjective].
Teach: the epithet will become the main point of the next topic sentence. Adjectives must be turned intfo noun
phrases. How to select evidence that relates to the point being made.
Sentence stem: The beach’s loss of [noun phrase] particularly when we see [insert quotation] shows
that [analysis].
Key vocabulary: symbol




What am | Learning?@

What do | need to know?

How will | be assessed?

Why did the Industrial
Revolution occurin Britaing

To be able to develop understanding of
the factors that enabled the Industrial
Revolution to take place in Britain.

Wrifing fask: What factors influenced the
Indusirial Revolution?

How did the Industrial
Rewvolution improve
transport?

To understand why the Industrial
Revolution demanded an improved
transport system and the technology and
developments that led fo this.

u'hy did the Industrial
mand an improved

«at were living
like in Britaing

Why was there a rtss@ l

at Peterloo?

Writing fask: How did conditions in
facn‘oﬁes and mines affect health and
f the ih

_! ‘ evel l!rg
ns that ook plac the referlou

massacre and explain why the event
became known as the Peterloo
Massacre.

Writing fask: What events took place at
the Peterloo massacre?

W

Knowledge refrieval starter at
the beginning of each lesson
based upon knowledge
accrued last year, last month,
last 2 weeks and last lesson o
promote knowledge recdll
and retrieval.

Regular opportunities fo
demaonstrate the skills
required for effective
i-ation of historical
e and argument,
to develop

specifically on Interpretation
c:nc:lyms with a summative

(10 marks)
2. How useful i
sTudying

' I "H
Lz QSo2baTiera Wi

marked by your class teacher
and you will be expected to
feedback on this in lesson
focusing upon these skills and
what youneed to
demonstrate in your next
summative (end of topic)
assessment to be successful.

OUT EXCEPTION




Componerﬁg How to evaluate the main cause of the
French Revolution

Content Know/Apply Extend

Component 1 . ey -5
Causes Il
i v st tates: clergh ity and the rest of society
nefwhy foog =d to key historical events

What were the main
' and ‘This catalysed the because ,

“bavart D U '@QKKT“I 'N“W‘l"’l“l“l”@‘l’.’l”l"“E"X‘"C EPTION™

Revolution?
Teach: how to form a judgement and give an opinion, supported with a clear reason why
What was the main cauvse | Model: | agree/disagree that the main cause of the French Revolution was economic hardship because .
of the French Revolution? Teach: how to refer to key historical events
Model: In oo, the influenced the French Revoluiion because -
Teach: how to expand points with depth and detail, commenting on key factors
Maodel: This was significant because/This resulted in/Without this there would have been

they held top jobs in the gow
opulation, who had very little
1 that privileged the rich.

snce was deeply ] ars’ Warand A
& inefficient fax syst.

*  Weak leadership of Lou |
Louis XV| was indecisive
This showed the monarch? ~ontrol
Econemic hardship and fo.
Poor harvests in 1787-88
Bread prices rose sharply; v
'ncrease innots
This created ana=r and de

L wageson b

use and effect
ted to




Academy Trust

EDUCATION WITHOUT EXCEPTION

'?;; Matrix




The Writing Curriculum

Academy Trust

EDUCATION WITHOUT EXCEPTION




The Writing Curriculum
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Read through the extract and answer the following questions:

Who is speaking in the exitract?
Where is this conversation set (where are they having this conversation) 2
What are the characters discussing?

How do Carlos and his father feel during this conversation?

Why do you think they feel this way?

Now, use your answers to 2 sente! summ at is happening in the extract.
You should enst"‘:‘! your s=himary i nd 1 “course markers.

Identifv s elem &, i e extract and explain
oboui‘ o : Juotation or paraphrase in

explan y.

Us.r q ~hicie to analyse this sil

hodes present this i

extract?

Write r..
Identify S ence t

Jerome does 4 is death. How does Parker-Rhodes
present this ide 2 E

Write a thesis statement th,
Identify evidence to supp.

(7 marks)

DL

(2 marks)

JCATIC

(2 marks)

/16

d

Health & Lifestyle Extended Response — Food and Nutrition (6
marks)

Question (6 marks):
A pupil wants to improve their diet to stay healthy.

* Explain why the body needs carbohydrates, proteins, fats, vitamins, minerals, fibre, and water.
* |n your answer, you should refer to the function of each nutrient.

s (car u es, pro 8, Vi ins. ‘bre, water).

nt does in the body.

) the body stay healtt

Mark Scheme

i.evenl @l o i aig i M DERD Sg as aii 0N € i Va0 4 U R0 Ui e Niige® gitat@nciitg/e-g. 'We need protein
DN WITHOUT"EXCEPTION

Level 2 (3-4 marks): Describes the function of several nutrients with some detail. May cover 3-4 nutrients
correctly.

Level 3 (5-6 marks): Explains the function of most or all nutrients (carbohydrates, proteins, fats,

vitamins, minerals, fibre, water) clearly, linking them to health.
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The Writing Curriculum

Prin

"' GC
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A Chrls’rmos

Qie 57 Activate necessary prior knowledge
|

TellS NQU(
her ()4

“Scrooge's adultt =5 bee the
experienced as —tow o YOou (:1greee

. | agree/disagicain® rg - ood has be aped his childhood
eCcause
Anhs ii& led by helparents” — to what e e 4

- that Sheila is controlled by her parents because..

2 about Eva Smith, what does it
suggest about how Eric perceives

A

“LadyMacbel ~ak andipowerless” — fo what extenidd yau' agres?

isogr.‘r Lad

Macbeth

bt ¢ and . Mrs Birling feels/thinks/believes that Eva was because he
G WAk ane poweriess becdlse... . However, this sense of is juxtaposed by Eric
who thinks/feels/believes

I ag




Principle 6: Reading AND Writing

As a writer...

. . A‘reoder...

Metaphor

Nrite a me hor with a clear ’rem vehicle

ifse hall ¢

A/

-

A al

into Noughts and Crosses”

EDUCATI

o,

2 ME ors rs hovelex
aonsider the impact this Tn
onstaert m!aphu, s t

AliZ21R8 4
L
compared with é&ther rhetorical devices to see

omen’r
ONFWITHOUT EXCEPTION

®
War Ph ogrQner:.

“A hundred agonies in black-and-white”

Write metaphors in rhetorical pieces.
Write extended metaphors in creative pieces.
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Session 3:
Common Approach
Before, During and After Writing
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What are the problems with writinge (Curriculum)

Incohgre.r

%aning; lack of writing cohesion

yMatrix
nenAcademy Trust

%iﬂes for Fe&dbde laWdTi@kovEMmERP TION

Limited

Over reliance on scaffolds and frameworks




Common Approach

and grammatical

aterials.

iategra a] .:ch)

,JI|S will: ’
by using the metacognition grid

(comprehension, connection, strategy and
reflection) to unpick the question.
*  Plan their response, drawing on prior knowledge
and focusing on organising their ideas.
(DFE: The Writing Framework 2025)

(The Writing Revolution)

Make notes on specific aspects of the writing process and the ster
are being explicitly modelled
(Codexterous, Maximising $tudent Thinking)

st B B (L AT LONL. MW ITHOU

(shared writing, independent writing or guided writing)
(DFE: The Writing Framework 2025)
(TP-Practice)
¢« Respond fo immediate feedback from active observation

T. EXCEP.LION

Before During After
Teachers Wil Teachers will: Teachers will:
t.e core 2dge (background + Live model the common approach to the writing task, narrating the * Provide pupils with opportunities for
. thought process at each stage. reflection.
- > wiiti=s TR Dwledge (this will include « Scaffold the independent writing task * Provide feedback and model how

to improve at sentence level.
Create an improvaassassak giving
pupils the oppo ply their
feed ~ck to a similar task/auestion.
oils +
stead &

Make changes to their written work,
ensuring it is accurate and
coherent, pﬂOﬂhSInCl spelling of Tier

applying feedback to a similar
question.

(TP-Practice)




Common Approach — WHY<¢

Before
Teachers wiill:
¢ |dentify the core kn dge (background

. Iden.'\rnhng .‘rclude
vocabd lanlye. ool

Priaritises disciplinary and procedural knowledge-

M l ]1 x
at gr ny b over ti VIR T ther

Academy..Trust

knowledge opprooches and sir les.

> e L
ing Revolufion)
=°-Share)

EDUCATION WITHOUT EXCEPTION

Pupils will: ' .
e Preparc oy using | tacognine. grid

(comprehension, connection, strategy and
reflection) to unpick the question.
¢  Plan their response, drawing on prior knowledge
and focusing on organising their ideas.
(DFE: The Writing Framework 2025)




Common Approach — WHY<¢

During
Teachers will:
e« Live model th mmaon ch to the writing task, narrating the
thought pro each
+ Sccffold the ndent q task

(The Writii volution)
(TP-Ch k an '
S common approach—

read aloud) parts
cess.
Champion, Doug

r ch0|ces can h ve .

sI< i}’r also the effec’r
stems I qu ,

so' will develop detall ond complexity of written responses

EDYFEH RSN WATHOUT EXCEPTION

er’rlni ta

(Codexterous,

(shared wri i vnhng or d writing)
(DFE: The Writing Fr 202
(TP-Practice)

¢« Respond fo immediate feedback from active observation




Common Approach — WHY¢
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rushing to con
responses in the
{Ofsted, Telling the Ston
-Review and Check)




BEFORE
Science

Before

Teachers will:
e Identify the

'e dge)

mowl![back.!

are the writing goal
ite and HOW do
evolution)

(TP-Chunk;

«  Model ’rhegng ma.

(The EFF: Combining reading with writing insfruction: an
integrated approach)

Pupils will:

e Prepare by using the metacognition grid
(comprehension, connection, strategy and
reflection) to unpick the question.

Plan their response, drawing on prior knowledge
and focusing on organising their ideas.

(DFE: The Writing Framework 2025)

KS3 Extended Response — Floating and Sinking (6 marks)

Objects can float or sink depending on their density compared to water.

* Explain why some objects float and others sink.
* In your answer, refer to density, upthrust, and examples.

Balanced and unbalanced forces
Knowledge of how an object floats in terms of the force between weight and upthrust

n object will float in te f density compared ’ro W

Academy Trust

penfiy[DowAorl HON-MWITHOUT EXCEPTION




BEFORE
English

Before

Teachers will:

Identify the.

knowledge)
the vl

knowl.lbdck‘

COor

i riting =~
| ‘ |
e e the writing goai
ite and HOW do
! Revolution)

(T P-Sncr =]

. reading material,
e ‘—ombhini

«  Model the ng mt.
(The EFF: Combining reading wi*iW.iting insfruction: an
integrated approach)

Pupils will:

e Prepare by using the metacognition grid
(comprehension, connection, strategy and
reflection) to unpick the question.
Plan their response, drawing on prior knowledge
and focusing on organising their ideas.

(DFE: The Writing Framework 2025)

Knowledge of what the beach symbolises at the beginning of the novel (link to innocence and idealism)
Knowledge of how and why the significance/symbolism of the beach changes (link to racism and
segregation)

How to comment on similarities/differences and track these throughout the text

1o noun phrases -
be*‘e I x

my Trust

FDUCATION WITHOUT=EX-CrBPTHE) Nt e noverr

Refer to:

v

iti
Analvsis
ﬂﬁcenmn a d e

Symbolises. Epithet.

s The extract
* Earlier moments in the novel
* Blackman’s intentions




DURING

~ English/Science

Teachers will:
e Live model the caa
thought proce
e Scaffold the ind
(The Writinr, (ution)
(TP-Chunk; . ond Py

to the
ctive!

s Share ¢ ad aloud) parts of
.c.hampion, Doug Lem

(TP-CHos

ende
2025)

(shared writin
(DFE: The Writing Fram
(TP-Practice)

« Respond fo immediate feedback from active observation

iting task, narrating the

E

DUCA

Success Criteria

Independent Response

As you are live modelling and
narrating your thought process,
pupils write down what you are
doing, paying particular attention
to the parts you want pupils to
emulate — this depends on the
writing task given and could range
from how fo write an analytical
paragraph to how fo use critical
verbs to explore authorial infent.
Where possible, sentence stems
from the common approach
should be incorporated.

Throughout the live modelling
process, ask a range of questions

3. Quotation.
At the beginning, the beach
WAS ‘L ’

.IL:J

4. Comparative discourse
marker and topic sentence
However

On the other hand

However, as the novel
progresses, the beach has now
become [epithet]

5. Analysis
At this point, the loss of [noun
phrase] shows that...

This section remains blank throughout the modelling process.

Once you have modelled your answer, pupils are then given a similar question to complete independently, using their marginal
annotations to guide their writing.

Throughout, there should be ‘reflective pit stops’ where pupils cre encouraged to tick off what they have used from the margin,
thinking about what they have left to include.

ION WITHOUT EXCEPTION




AFTER
English

After

Teachers W'I||

responses
(Ofsted, Telling the

Complete
to promote

in of Tier
Trask,

Hplying ,__,qck to oz
=shon . .

End Points

How juxtapasition is used to highlight injustice and inequality.
How and why Blackman conirasts love with frauma, deception and violence.
How Sephy and Callum are characterised and how their characterisation is developed by the perception that each other
has.
Key similarities and differences between characters and relationships e.g. noughts and crosses.
How Blackman uses her characters as vehicles to present personal viewpoints.
How characters (Callum and Sephy) and are used to mirrar social experiences.
How to construct personal viewpaoints in the form of thesis statements.
How to use thesis statements to create topic sentences.
How to select and embed relevant textual detail.
How to analyse a writer's use of Iangucge structure and form.

@ W fo evaluate and comment on s infent.
w to link ideas to context.
w to comment on similarities and ices, in relation to characterisation, ideas and/or methods.

How to evaluate and comment on the writer's intent.
-Use an adverb opener, with a comma to follow

WITHOUTF-EXCEPTION-~—

How to comment on similarities and differences, in relation to
characterisation, ideas and/or methods.

-Use temporal signposts fo highlight the comparison

-Use specific contrasting epithefs

-Use structural terminclogy to show ideds across a text

-Select evidence that supports the point being made

Inifially, Callum and Sephy's relafionship was one of [insert
epithet]. However, as the novel progresses, it has now become
[insert confrasting epithet].




Breathing life info the common approach

KS3 Extend.ﬂes.*use‘loatlng and Sinking (6 marks)

l'gon their dGasisas fodao
float yumothers si
sity, ust, an 5

A s the significance of the beThang&d throughout ie novel?

¢ The extract
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Breathing life info the common approach

Oxbow Lakes .

An oxbow lake is a nve.form frcy rorms ‘u.]
main river ch . Oxbo =5 st
courses of a =t >

floodplain.

Meor.
On the™2Cig
On ing hend, the river flow
a slip-off slope.
mote CUy

AS 5i0
n ]
th rny

the routs
Once‘fer ha
of the old meand

loop has lost
channel, fon

meander is cut off from the
ionly found in the middle and lower
y and flows across a wide

AQA Geography style GCSE question:

o
|scuss
edural

d é I I ,ir\ y(n Qdewu s
=als off the loop from the main rive

EDUCATION WITHOUT EXCEPTION

Oxbow lakes are usuo.;esh ) dped .on’roin still or slow-moving water.
Over time, they may gro@Sally fil edime®™Fand vegetation, eventually

becoming marshland or dry land. This shows how rivers constantly change the
landscape through erosion, fransportation, and deposition.
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Implementing and Driving a Common Approach
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Session 4:
Writing and Pedagogy
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The Power of Routines for Literacy
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learners predictable structures for
R RS oY EXEEP TION
(Mercer, 2000; Alexander, 2017).




Live Modelling

Success Criteria Independent Response

eCtion remainagaaiiasshroughaitdas modelling process.

As you are

narratin
pupil = doy
doin ‘L

fo the pai

eramicite, is dependson t
‘en and could

frorii nck rite an analytic

paragra
\% C

“%% ¥ Academy Trus

Throughout the
process, os,mg
fo encourag€inetagcagiintive
thinking e.g. would.
ideaif...2 WhatimpZ<i wou.
changing X fo Y have on my
answerg
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Live Modelling

Success Criteria

Independent Response

1. Biglde
The writer
U v fi

Th.clke i
quo’rcltionr.

Not only does the MQ‘JD
' ' show
also shows

Ea. the Qer fo.
ic,

Matrix

Academy Trust
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Active Observc’rion

https://teachlikeachampion.org/blog/the-power-of-jen-brettles-active-observation-hope-to-see-you-in-miami/

) Matrix

Academy Trust
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Common Approaches

Question 3
How has the writer structured the text to create {insert specific effect}?

(8 marks)
Approach . Strategy
overview - link to the big idea
1. Read Question ‘ntify the ink to big ideay)

focus (effect) o1

2. Re-read the statemet,
to iden

pivotd B ) L ; " to
3. Re-read the e reates a shift f
have tracked *
or.
4. Highlight ev
beginning, Thcn Ieo
5.

the statement (consider
your big idea)

Find x3 evidence to 3. Method

EDUCAT I.§N°‘"WITHOUT”E‘EXCEP"’HON

4. Eftect: writer's intenfion/ Zoom |

Label methods Perhaps the wrifer infended to suggest/lmp\y that (link to judgement].
The writer highlights/criticises/subwverts/suggests/ ___ through their use of the [word class] “____ " as
6. Annotate for meaning (link to judgement)
(What are the literal
associations? What Conclude your argument in one sentence

might this represent The overall impression is one which demonstrates/reasserts the writer’s feeling of/ a sense of .

metaphorically?). How
does this support your *Only consider a counter argument, if the tfext lends itself to disagreement

judgement? However, there are moments in the text when we question (focus of the statement) because .




Sentence level instruction

1. Verb driven sentence

Pupils know: , .
ach grainmgtica!

Sentence shape
[subjec:t] + [verb] +

Specific wording

Breakdown of hov‘
. ¢ X s
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what the su
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always includes a verb.
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‘ches is a meaningful and

on (Quigley, 2023).




Quality Assurance
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Returning to the ‘Why’

upjls the opportunity to express their attitudes, opinions,
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Academy Trust

ion is important in developing soc relo’r|onsh|ps
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The Writing Curriculum
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A ComTon Approach to Writing

Reflection:
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Writing Strategies

ol Trn

d/oLexplicit IﬂSTI’l ICTION helps to oevnlop ruency

Aca emy Trust.
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RISE Writing Conference 1:
Evaluation
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