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8:45 am Welcome and refreshments

9:00 am Overview of the day

9:15 – 10:15 am The Problem(s) with Writing in a Secondary Setting

10:15 – 11:15 am The Writing Curriculum

11:15 – 11:30 am Break

11:30am -12:30 pm Common Approach: Before, During and After Writing
(Links between Reading and Oracy)

12:30pm – 13:15pm Lunch

13:15pm – 14:15pm Writing and Pedagogy

14:15pm – 14:45pm Action Planning and Reflection

14:45pm – 15:00pm Closing Remarks





Session 1:
The Problems with Writing in a 

Secondary Setting



Reflection & Discussion Point: 

What are the problems with writing, in your 
subject, and across disciplines, in your setting?



The Problem(s) with Writing in a Secondary Setting
-Context

What does this mean for us?

• 70.5% of Year 11 pupils achieved Grade 4 or above in English. (UK – 2025)
• 181,600 pupils do not achieve a Grade 4 or above in English. (UK – 2025)



The Problem(s) with Writing in a Secondary Setting
-Context

https://literacytrust.org.uk/research-services/research-reports/children-and-young-peoples-writing-in-school-in-2025/
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The Problem(s) with Writing in a Secondary Setting
-Barriers

• Lack of diagnostic assessment of writing

• Lack of pupil motivation

• Limited capacity for professional development

• The complexities of writing: beyond transcription and 
composition

• Cultural capital



The Problem(s) with Writing in a Secondary Setting
-Curriculum

• Incoherent sequencing; lack of writing cohesion

• Lacking specificity – ‘broad’ tasks and unrealistic expectations

• GCSE style assessments

• Limited opportunities for feedback and improvement

• Over reliance on scaffolds and frameworks 



The Problem(s) with Writing in a Secondary Setting
-Case Studies
What influences 

(both in and out of 
the classroom) 

have meant that 
Jamal is now a 

proficient writer?

What challenges is 
Sophie facing?



The Problem(s) with Writing in a Secondary Setting
-Case Study
Presenting Difficulty
Daniel struggles with writing fluently across subjects. While he understands lesson content and can 
explain ideas verbally in detail, his written work is often short, incomplete, and produced very slowly. In 
timed tasks, such as assessments or extended writing activities, he frequently fails to finish.

Observations in the Classroom
•Daniel takes a long time to get started on writing tasks and often appears unsure how to begin.
•His handwriting is legible but inconsistent, and he frequently stops to erase or rewrite words.
•Written sentences are grammatically simple and lack detail, despite complex ideas being shared orally.
•He shows visible frustration during extended writing, sometimes putting his head down or disengaging.
•When allowed to talk through his ideas first, his confidence improves, but this does not always translate 
into written output.

Pupil Voice
Daniel reports that he “knows what he wants to say” but feels that writing is “too slow” and that he 
“forgets ideas while trying to write them down.” He expresses anxiety about written assessments and 
worries that his work does not reflect his ability.
Impact on Learning
Daniel’s difficulties with writing fluency affect his performance across the curriculum, particularly in 
subjects that rely heavily on extended written responses. Teachers note that his written work often 
underrepresents his understanding, leading to lower attainment than expected.

1. What barriers is 
Daniel facing?

2. What role 
might the 
curriculum 
have here?
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have here?



Jane Sedita's 
Writing Rope

Disciplinary Knowledge: 
Critical Thinking 

Procedural Knowledge: 
Syntax
Text structure 
Writing Craft 
Transcription



Why make writing a priority?

• Writing offers pupils the opportunity to express their attitudes, opinions, 
judgements and ideas. 

• Writing helps thinking and learning; it enhances the learning of subject matter 
and helps cement that learning in long-term memory. 

• Communication is important in developing social relationships. 



Reflection:

What contextual 
factors are 

affecting pupils’ 
attitudes and 
beliefs about 

writing? 

What barriers 
to writing are 
you facing?

What problems 
are there with 

your writing 
curriculum?



Session 2: 
The Writing Curriculum



Writing and the Whole School Vision

School Vision

School Values

Exceptional 
Curriculum

Exceptional 
Behaviour

Exceptional 
Teaching

Education 
without 

exception



Writing through an Ofsted Lens

1. Where does writing ‘fit’ within the new framework?

2. True or false: Writing is less important under the new framework



Writing through an Ofsted Lens

Where does writing appear?

Focus on:
• Curriculum & Teaching
• Achievement
• Behaviour & Attendance
• Personal Development & Well-being



Writing through an Ofsted Lens

What standard?



Writing through an Ofsted Lens

• Literacy/communication is not a separate meeting (unless they 
want one)

• Strong link between reading, writing and oracy
• Handwriting intervention
• Lead with impact 
• They like a common approach 
• “What would you expect teachers to do if…”
• Condense your crib sheet
• Do not overcomplicate



Reflection & Discussion Point: 

Why, even though we all have MTPs, is writing 
still an area of development?



• Disciplinary knowledge - the content, concepts, and ways of 
thinking in a subject

• Procedural knowledge - the routines and processes of writing 
(planning, sentence construction, paragraphing, revising)

• Fluency over time - achieved through repeated, subject-specific 
practice

Pupils can’t write well about what they don’t understand 

Writing skill is built from three interacting elements: 



Curriculum: Golden Threads

Curriculum golden threads are core, recurring themes, concepts, or skills 
intentionally woven throughout to ensure a cohesive and progressive curriculum. 

They connect disparate topics, allowing pupils to build deeper, long-term 
schema by revisiting and connecting core knowledge and/or skill. 

“Concepts provide the schema through which meaning is made and 
connections are formed.” – Mary Myatt

“All our focus is on the texts/topics we’ve selected rather than the underpinning 
concepts that lead to mastery of the subject.” – David Didau



English

• How to establish tone for effect 

• How to use language and structure to shape 
meaning

• How to demonstrate grammatical control and 
technical accuracy

• How to structure a text for effect

• How to write with a clear purpose and audience 
in mind

• How to compare ideas, perspectives, characters 
etc

• Support ideas with quotes and/or references from 
texts

RE

• How to engage with and/or interpret sacred texts 
and religious sources

• Discuss significance of beliefs, practices and 
values 

• Compare viewpoints 

• Evaluate religious responses to moral and social 
issues 

• Supporting ideas with quotes and/or references 
from sacred texts and/or case studies

• How to apply religious teachings to ethical 
dilemmas

• How to organise ideas with logic and cohesion



Long-Term End Points

Composite – 

A multi-faceted summary, involving a range of knowledge and skill. 

Component - 

A manageable chunk of core knowledge. 



Subject Curriculum Intent

Long term Key Stage end points

Medium term end points

Component end points

Whole School Curriculum Intent

Composites

Component



Long-Term End Points

How to identify the presentation of key characters

How to comment on the presentation of key characters

How to compare the presentation of key characters 



Long-Term End Points

How to use adjectives to drive a sentence or clause through description

How to use comparative and superlative adjectives to develop description

How adjectives can be placed into insubordinate and main clauses to 
develop description



Long-Term End Points Science Example: 

Y7:
State a claim or conclusion, linked to observation or result.

Y8:
Support conclusions, with appropriate evidence and data.

Y9:
Interpret data, identify patterns and justify conclusions with 
scientific reasoning.

PE Example:

Y7: 
Record results or observations from physical activity.

Y8:
Use evidence from data or performance to support 
observations.

Y9:
Suggest improvements, explaining the expected impact on 
performance.



What should this look like in the curriculum?



Medium-Term End Points
Skill: Comparison

Year 7
Ideas

Year 8 
Analysis

Year 9
Compare

How to identify the presentation of key characters How to comment on the presentation of key 
characters

How to compare the presentation of key characters 

How Jerome is 
characterised; how his 

characterisation 
is developed by 

the perception of him 
that other characters 
have (such as Officer 

Moore).

How 
to identify metaphors, 

included extended 
metaphors and how they 

are used to develop 
descriptions of key 

characters.

Key similarities and 
differences between 

characters and 
relationships e.g. noughts 

and crosses.



Component: A topic sentence draws 
on character adjectives from the thesis 

statement. These adjectives must be 
turned into noun phrases. 

Composite: Key similarities and 
differences between characters and 

relationships e.g. noughts and crosses.

Component: ‘juxtaposed’ is used to 
explore differences whereas, ‘mirrors’ is 

used to comment on similarities. 

Pupils will 
know 
that…



Writing Framework
“…developing writers will need scaffolds and 
support to write accurately and confidently, they 
can still have agency to make choices within 
those structures…”
-The DFE Writing Framework (2025)

While Callum is presented as [insert character adjective], Sephy is presented 
as [insert contrasting character adjective]. 

Callum’s [noun phrase] can be seen when [insert quotation].



Components How to compare the presentation of 
key characters 

Key similarities and differences between characters and relationships e.g. noughts and crosses.



Components How to compare the presentation of 
key characters 

Key similarities and differences between characters and relationships e.g. noughts and crosses.





Components How to evaluate the main cause of the 
French Revolution



Principles for effective curriculum design



The Writing Curriculum

Principle 1: Protected time to teach and master 
disciplinary and procedural knowledge.



The Writing Curriculum

Principle 2: Regular opportunities. 
“practice is sacred” – Jennifer Webb

Reflect: How much time to students 
typically spend writing in English, History, 
RE? Do they get extended periods of 
focused, silent writing?

A curriculum should identify 
the key elements of writing to 
teach, and sequence those 
over time.





The Writing Curriculum

Principle 3: Map procedural and disciplinary 
knowledge in the same way.



The Writing Curriculum

Principle 4: Assess directly what has been taught





The Writing Curriculum

Principle 5: Activate necessary prior knowledge

“Prior knowledge plays an important role in how pupils learn; committing some key facts to their 
long-term memory is likely to help pupils learn more complex ideas” - EEF



The Writing Curriculum

Principle 5: Activate necessary prior knowledge



Principle 6: Reading AND Writing
As a reader… As a writer…

Metaphor

The Tempest: 
“The great globe itself… shall dissolve”

Write a metaphor with a clear tenor, vehicle 
and ground. 

Romeo and Juliet: 
“Juliet is the sun”

Change metaphors others have written and 
consider the impact this has on 
characterisation.

Noughts and Crosses: 
“The world was split into Noughts and Crosses”

Consider the placement of metaphors, 
compared with other rhetorical devices to see 
which is more effective.

War Photographer: 
“A hundred agonies in black-and-white”

Write metaphors in rhetorical pieces. 
Write extended metaphors in creative pieces. 

Concept: Jennifer Webb
Ideas/Content: Matrix Academy Trust



Reflection:

Where is writing 
in the 

curriculum 
already a 

strength in your 
school?

Where does 
writing in the 
curriculum 

need 
development?

What is the 
biggest barrier to 
this development 
and how could 

you eliminate this?



Session 3:
Common Approach 

Before, During and After Writing



Reflection & Discussion Point: 

Why, when we have taught them the 
knowledge, do pupils struggle to apply it?



What are the problems with writing? (Curriculum)

Incoherent sequencing; lack of writing cohesion

Lacking specificity - 'broad' tasks and unrealistic 
expectations

GCSE style assessments

Limited opportunities for feedback and improvement

Over reliance on scaffolds and frameworks



Common Approach



Common Approach – WHY?

Prioritises disciplinary and procedural knowledge.

High quality academic texts will be used to model and scaffold 
writing to develop fluency.

Specific writing goals that gradually build over time will link together 
to develop schema.

Encourage strategic thinking and to make connections to prior 
knowledge, approaches and strategies.



Common Approach – WHY?

Live modelling provides pupils with the opportunity to:
-See how written language structures are used in verbal 
communication.
-Understand how a piece of writing is structured. 
-Understand how to apply grammatical knowledge to a 
writing task, but also the effect grammar choices can have .

Providing pupils with sentence stems such as 'because, but, 
so' will develop detail and complexity of written responses 
across different disciplines. 



Common Approach – WHY?

Checklists that prioritise procedural knowledge will help to 
reduce cognitive load.

Promote reflection and self-regulation.

Feedback is continuous and ongoing.



BEFORE
Science

Balanced and unbalanced forces
Knowledge of how an object floats in terms of the force between weight and upthrust
Knowledge of when an object will float in terms of density compared to water
Examples of objects and materials that will and won't float on water. Knowledge of why this will 
happen

BHBK – bullet point response

Density, upthrust, weight and buoyancy



BEFORE
English

Knowledge of what the beach symbolises at the beginning of the novel (link to innocence and idealism)
Knowledge of how and why the significance/symbolism of the beach changes (link to racism and 
segregation)
How to comment on similarities/differences and track these throughout the text
How to turn adjectives into noun phrases
Knowledge of Blackman's message and how she uses the beach as a vehicle

Comparative paragraph
-Temporal discourse markers
-Epithets
-Topic sentences
-Quotations
-Analysis
-Writer's intention

Symbolises. Epithet. 



DURING
English/Science



AFTER
English



Breathing life into the common approach



Breathing life into the common approach

AQA Geography style GCSE question:

Explain how an oxbow lake is formed. (6 marks)

On your tables, discuss
What disciplinary and procedural knowledge is needed
The writing goal
Tier 2/3 vocabulary needed teaching



How do we implement a common approach?



Implementing and Driving a Common Approach 

• Clarity of purpose – start with the 
‘why’ (data specific to your context)

• Collaboration in design – build 
ownership (not just compliance) 
within your setting

• Consider pilot implementation and 
making it manageable – focus on a 
specific area/ specific vehicle

• Shared language and frameworks 
breed consistency – part and parcel 
of the approach in action

• Modelling as part of professional 
development. 

• Continuous improvement through 
open and candid dialogue; sharing 
best practice. 

Quality 
Assurance

Heads of 
Department

Literacy Leads

Whole 
School CPD 1

Quality 
Assurance

Whole School 
CPD 2

Form Time

Refine 
approachExplore

Prepare

Deliver

Sustain



Reflection:

What would the 
benefits of a 

common 
approach to 

writing be in your 
context?

Where would 
you trial this 

common 
approach first?

Where could the 
barriers or issues 

be with trialling an 
approach? How 

can I mitigate 
these?



Session 4: 
Writing and Pedagogy



The Power of Routines for Literacy

Routines make literacy behaviours habitual, not occasional.

• Reduce cognitive load by making processes predictable.
(Sweller, 1988; Kirschner, Sweller & Clark, 2006).

• Automate strategic behaviour, helping students internalise expert habits 
(Rosenshine, 2012).

• Create equitable classrooms by giving all learners predictable structures for 
participation

 (Mercer, 2000; Alexander, 2017).



Live Modelling
Success Criteria Independent Response

As you are live modelling and 
narrating your thought process, 
pupils write down what you are 
doing, paying particular attention 
to the parts you want pupils to 
emulate – this depends on the 
writing task given and could range 
from how to write an analytical 
paragraph to how to use critical 
verbs to explore authorial intent. 
Where possible, sentence stems 
from the common approach 
should be incorporated.

Throughout the live modelling 
process, ask a range of questions 
to encourage metacognitive 
thinking e.g. would it be a good 
idea if…? What impact would 
changing X to Y have on my 
answer?

This section remains blank throughout the modelling process. 

Once you have modelled your answer, pupils are then given a similar question to complete independently, using their marginal 
annotations to guide their writing. 
Throughout, there should be ‘reflective pit stops’ where pupils are encouraged to tick off what they have used from the margin, 
thinking about what they have left to include. 



Live Modelling





Active Observation
https://teachlikeachampion.org/blog/the-power-of-jen-brettles-active-observation-hope-to-see-you-in-miami/



Common Approaches



Sentence level instruction

Pupils learn best when you teach new skills in small, well-sequenced 
steps and check for mastery before moving on (Engelmann, 2014).

Focusing on sentence level approaches is a meaningful and 
manageable way to support explicit instruction (Quigley, 2023).

Principles: 

1. Pupils need explicit instruction in 
writing

2. Sentences are the building blocks of 
writing

3. Embedded in the curriculum, writing 
instruction is a powerful teaching tool 

4. The content/knowledge drives the 
rigour 

5. Grammar is best taught in context



Quality Assurance

a) Curriculum scrutiny

• Where are the opportunities for writing in 
the curriculum?

• How is writing knowledge mapped and 
sequenced? 

• How is both disciplinary and procedural 
knowledge prioritized in the curriculum?

• Where do students struggle with writing in 
your subject?

• How do your literacy routines reflect 
disciplinary thinking?

b) Lesson visits
• How pupils engage with writing tasks
• How live modelling is used to scaffold, 

not simplify, writing tasks 
• How active observation is used to give 

specific and granular feedback 
• Whether disciplinary writing 

behaviours are visible
• Use of common approaches

c) Work scrutiny
• Independent practice 
• Live marking 
• Personalised, actionable and specific 

feedback 
• Response to feedback 
• Self reflection and evaluation
• Use of tier 2/3 vocabulary in written 

response

d) Pupil voice
• “How do you approach writing tasks 

in this subject?”
• “What do you need to do to 

improve?”



Reflection:

Which 
pedagogical 

strategy do you 
feel will be most 
pivotal in your 

setting?

How might you 
change your 

review processes 
to support 

effective quality 
assurance of 

writing?

How will you upskill 
staff to support 

effective 
implementation of 
these strategies?



Key Takeaways



Returning to the ‘Why’

Reflection:
Where is writing prioritised across your curriculum?

• Writing offers pupils the opportunity to express their attitudes, opinions, 
judgements and ideas. 

• Writing helps thinking and learning; it enhances the learning of subject 
matter and helps cement that learning in long-term memory. 

• Communication is important in developing social relationships. 



• Writing is built from three interacting elements 
• The curriculum should prioritise and balance both disciplinary and 

procedural writing knowledge 
• Writing opportunities should be deliberately planned for and 

sequenced
• Assessments should only assess what has been taught 

The Writing Curriculum

Reflection:
How deliberately is writing planned as a sequence rather than separate activities?



• A shared language for writing helps staff and pupils.
• Agreeing on core expectations (e.g. live modelling, sentence 

structures, feedback) builds confidence.
• This does not mean scripted lessons, but shared principles and 

tools.

A Common Approach to Writing

Reflection:
What would pupils notice if they moved classrooms—would expectations for writing feel 

familiar?



• Pedagogical strategies should be implemented to scaffold, not 
simplify the writing tasks

• Live modelling strategies should maximise pupil thinking and 
participation 

• Sentence level and/or explicit instruction helps to develop fluency 
and mastery 

Writing Strategies

Reflection:
How well do your current writing strategies develop fluency? 
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